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INTRODUCTION—DESCRIPTION OF NSSE REPORT

In the spring of 2000, the National Survey of Student Engagement (NSSE) was administered to
Adelphi freshmen and senior undergraduates as part of a nationwide survey. The annual survey is
designed to help institutions assess their educational practices by asking students a variety of questions
about their undergraduate experiences.

The NSSE is distributed and analyzed by the Center for Post-Secondary Research & Planning at
Indiana University and is supported by a grant from The Pew Charitable Trusts. In Spring 2000,
63,226 students (30,823 freshmen and 32,403 seniors) from 276 colleges and universities responded to
the survey. Responses of Adelphi students are compared not only to all national responses but also to a
smaller sample of similar ingtitutions, based on Carnegie classification. Adelphi has been grouped in a
category with 23 other institutions, “Doctoral Universities| and I1,” which includes such schools as
American University, George Mason University, Polytechnic University in Brooklyn, and Seton Hall
University. Excluding Adelphi responses, atotal of 6,216 students (3,035 freshnmen and 3,181 seniors)
in the Doctoral Universities| and 11 group responded to the survey. Adelphi is also participating in the
2001 National Survey of Student Engagement. Responses from the up-coming survey can be used to
assess the validity of the 2000 findings.

The information provided in the NSSE report was not weighted; that is, the data were not
adjusted to more accurately reflect the actual demographics of the student population or to compensate
for different response rates between institutions participating in the survey. This may be problematic
since, as will be seen below, women and seniors at Adelphi disproportionately responded to the
survey.

In this report, we are mainly concerned with the differences between Adelphi respondents and
respondents at comparable schools, as well as national averages. Special attention has been devoted to
differences of .2 or greater in the means. Mention also has been made if Adelphi respondents are
consistently below or above the mean on a question. NSSE administrators also tested for the statistical
significance of results through two-tailed t-tests of the means. The significance level was set
deliberately high (>.001). Most comparisons between Adelphi students and the control group students
are therefore not statistically significant. When a significant relationship does exist, it has been
mentioned as such in the text and marked with an asterisk (*) in the table. An effect sizeisalso
reported when the comparisons are significant. The effect size is determined by dividing the difference
in the means by the standard deviation of the comparison group (either the comparabl e institutions or
nationally). Essentialy, then, the effect size will be larger when the average Adelphi response is much
different from most of the responses in the control group. The size of the effect is considered small
when it is between 0.2 and 0.5, medium when between 0.5 and 0.8, and large when greater than 0.8.

REPRESENTATIVENESS OF SURVEY

NSSE administrators determine how many surveys to conduct at each school based on the
institution’ s total undergraduate enrollment. NSSE administrators randomly selected 450 students
from lists of freshmen and seniors provided by institutions with fewer than 4,000 enrolled
undergraduates, including Adelphi; the sample selected to receive the survey was split equally
between freshmen and seniors. An additional 250 Adelphi students were added as part of an
oversample we requested. Adelphi’s overall response rate was 35%, or atotal of 247 respondents; the
response rate was lower than that of comparable schools or nationally, which were 39% and 42%,
respectively.

Overal, the degree to which the respondents reflect the actual Adelphi population of freshmen



and seniorsin the spring of 2000 was mixed. The correspondence for enrollment status (full-time vs.
part-time) and place of residence was fairly similar while that for ethnicity was alittle less so. In
comparison to the student population, a slightly larger percentage of Asians and Hispanics and alower
percentage of Blacks returned surveys. (See Table 1.)

Women were much more likely to compl ete the survey than men. Seventy percent of Adelphi
seniors and freshmen are women, but females accounted for 81% of the Adelphi NSSE participants.
Similarly, although there are more freshmen than seniors enrolled (790 versus 733), more seniors
responded to the survey. Fifty-six percent of the respondents were seniors. One possible explanation
for thisisthat freshmen are “surveyed out” and reluctant to deal with yet more questions.

Table 1I—Comparison of NSSE Respondents with Freshmen
and Senior Addphi Students

NSSE—Adephi Addphi Spring 2000

Gender

Women 80.6% 70.1%

Men 19.4% 20.%
Race/Ethnicity*

White 69.8% 69.2%

Black 13.4% 16.3%

American Indian 13% 0.2%

Hispanic 8.0% 7.6%

Adan 7.5% 6.7%
ClassLevd

Freshmen 43.7% 51.%%

Senior 56.3% 48.1%
Enrdlment Satus

Full-time 715% 70.5%

Part-time 285% 29.5%
Place of Resdence

On-campus 24.8% 231%

Off-campus 75.2% 76.9%
Total Sudents 247 1523

*Mising information has been exduded. Internationd sudents have been induded
when ehnidty isknown.



COMPARISON AREAS

Technol ogy/Internet—In the last twenty years or so, computers and the internet have played a
much larger rolein society. The vast mgjority of people now use computers—a survey of recent
Adelphi graduates found that about 90% use a computer at work. How well does Adelphi prepare its
students to use technology?

Severa questions asked about how “wired” the university is (e.g., do students use e-mail to
communicate with a professor or other students). The responses of Adelphi students were consistently
below the mean on these questions; in most cases, the differences were significant (at the .001 level)
and in many cases the effect size was considered at least “medium” (>.5). Seniors at Adelphi
especially lagged behind students at other universities. On each of the three questions, their mean was
significantly lower than the mean of both the peer schools and the national average.

One encouraging sign was that first-year Adelphi students tended to use e-mail more often than

seniors at Adelphi. In contrast, at comparable institutions and nationally, senior students used e-mail
more often than freshmen.

Table2—Tedhndayy/l nternet Usage Mean Soares

Addphi Aodphi Pegrs Netiondl
Fehmen Smia Fehmen Snia Fehmen Smia
1=re, 2=aocas ordlly, 3=dfiten, ey diten

Usdensl tocarmunicewith anindrudar o

J— 236 208 280 29 274 283
l@mdﬂrmcnﬂm(enal,dﬂga@fcrm o0l 186 om o 215 223
adgmat
I=vaylittle 2=some 3=quiteahit, 4~very much
Wsng carpuing andinfarmretion tedhnd agy 2% 23 26 30 274 29

*Sgificat & the.00L led.

Faculty Availability—The survey included questions about the availability and hel pful ness of
faculty outside of the classroom. Compared to other schools, Adelphi freshmen generally reported a
dlightly more responsive and open faculty. However, Adelphi seniors believed it was slightly less open
than did seniors at other institutions. Notably, all Adelphi students reported a more helpful and
available relationship with the faculty than at the peer institutions. Furthermore, Adel phi freshmen
described their professors as more “open” than did freshmen nationally. Adelphi freshmen also felt
that their professors and advisors were more likely to talk to them about their career plans and to give
them prompt feedback on their academic work than freshmen elsewhere. Seniors rated Adelphi
professors as slightly lower on these two categories than did seniors at other schools.

Adelphi seniors were dightly less likely than seniors at similar institutions or nationally to work
with faculty on aresearch project and much less likely to work with faculty on activities other than
coursework; in fact, the difference between Adelphi seniors and the responses of national seniors was



significant. Adelphi faculty were also less likely to discuss grades with either seniors or freshmen.

Among Adelphi students, seniors reported more interactions with the faculty outside the
classroom than freshmen did. One anomaly, however, was that freshmen claimed a slightly more
friendly and supportive relationship with the faculty than did seniors. The difference between the two
classes and the number of students surveyed were both small, however.

Table 3—Fanuty Avalahility, Mean Sxares

Addphi Addphi Peg's Netiond
Fehman Snia Fehman Snia Fehmn Ssia
1=rev, 2=accas ardlly, 3=dften, 4very diten

Disossd gadess a assgmeantswith anindrudar 240 242 24 258 247 262
T:jl;iatnj caey panswithafaouty menbe o o5 o 19 2% 5 28
Disoussad idessfrandasseswith faouty menoas

s d dos 180 178 164 190 17 19
Reodved pranat feedbedk franfaouty onyaur

scecmic parfamence 248 282 237 282 248 271
Worked with afeouty marba onaressrch prgect 128 146 127 1= 128 13
Workadwith faodty menbarson edtivitiesather 1% 141 1D 155 10 1668

then coursanark

l=uavailade unhdpfd, unsnethetic to
T=avalade hdpiu, synpethetic

Rdatiaehipswith facuty marbears 53 5 4% 515 522 539

*Jgificat & the. 001 led.

University Environment—Adel phi students both in their first-year and as seniors tended to have
less contact with people from other ethnicities or with different viewpoints than students at
comparable schools or students nation-wide. The differences between Adelphi students and the two
comparison groups were not very large, however.

There were two disappointing findings. First, Adelphi seniors were significantly lesslikely to
have engaged in a serious conversation with students who had vastly different religious beliefs,
political opinions, or personal values than were their counterparts. Second, al Adelphi students
reported less friendly and supportive rel ationships with other students compared to national
respondents. Though the differences were not significant, the means for Adelphi freshmen were much
lower and those of seniors moderately lower than those of national students. Even so, seniors were
more likely than seniors at comparable institutions to say that their college education has increased
their understanding of people of different ethnic and racial backgrounds.



Table4—Univar sty EtMranmant, Meen Soaores

Addphi Addphi Pegrs Netiondl
Fehman Snia Fehman Snia Fehmn Ssia
1=re, 2=accas ardlly, 3=dften, 4very diten

Disousad idessfrand asssswith aharsaus de o

das 281 272 282 277 274 28

Hed ssiascoverstiaswith aher sudats

wheebdidswaevay dffaat franyours 231 217 248 242 28 24

Hed sFiass coverstiaswith dudents o a

dfferert ethridity thenyour oan 282 245 253 248 253 25
I=vaylittle 2=somg, 3=quiteahit, &~vay mch

Working dfedivily with atha's 26 300 275 338 28 321

Underdanding peqded ather ethniclbedkgraunds 261 287 25 25 257 266

Enhoouraging contact among sudentsframdifferat

beckgraunds 237 212 244 22 249 228
I=unfriendy, unsyppartive, ssnedf dieationto

T=friedy, syppartive ssnsed bdoging
Reaionshipswith aher sudats 520 528 53 525 548 5.4

*Jgificart a the. 001 levd.

Academic Workload—Interestingly, in contrast to the comparison groups, Adel phi freshmen had
alarger workload and seniors had a smaller one. Freshmen at Adelphi reported alarger number of
course readings and of papers (both of more than and less than 20 pages) than did their contemporaries
at other institutions. Seniors, on the other hand, had a smaller number of course readings and of papers
less than 20 pages. Compared to national seniors, both these responses were significant, though the
effect was small.

In general, Adelphi students worked less on class assignments than all other students. Seniors
were significantly less likely to have made a class presentation or to work with classmates on an
assignment during or outside of class than seniors at other institutions. Adelphi students were also less
likely than all other students to rewrite papers several times; freshmen at Adelphi were more likely
than seniors to do this, though. On the other hand, all Adelphi students were significantly less likely to
come to class unprepared than their peers or students nationally.

The workload difference appeared in the nature of the exams taken as well. Freshmen at Adelphi
reported that the exams they had taken tended to consist of more essay and open-ended problems than
freshmen at comparable institutions or students nationally. The difference between Adelphi freshmen
and each comparison group was significant. Adelphi freshmen also reported that their tests involved a
greater proportion of essays and open-ended problems than Adelphi seniorsdid. Thiswas in stark



contrast to students at comparable schools and nationally; in both of these groups, seniors took more
essay tests than freshmen had.

Table5—AcadancWarkloed, Meen Soares

Addphi Addphi Pegr's Netiondl
Fehman Snia Fehman Snia Fehmn Ssia
1=re, 2=accadardlly, 3=diten, 4very diten

Madeadasspresantation 210 242 210 26% 214 276

Ranrdeapgpa o asdgmet ead tines 213 183 243 2(E 238 207

Caretodassunprepared 190 146 17+ 18~ 17 18%

Worked with ather sudantson prgedsduring dass 229 220 241 24 242 249

V\Ukedwth dasatesousded dasstoprgpare 213 5% ;270 01 27
dasasgmats

Werked herder then you thought you coul d to meet

irEra’s - 267 267 233 23 257 265

1=norg 2=lessthen 5, 3=5t010,

4=11t020, 5= norethen 20
Nuber of assigned textiocks books o pecksof
courseresdings 374 306 3% 333 3% 340
Nurber of written peparsof 20 pegssar nore 133 176 120 13 123 167
Nube o written pepars o fenar then 20 peges 367 300 362 328 388 3
1=ntely mitigedaiceto
7=medly esssy or gpenrendsd prad ars
Netured exanmingtianstaken thisyesr 473 412 346* 427 378 442

*Jorificat & the.00L led.

Weekly Activities—Like al people, college students have alimited number of hours per week to
get things done. Some students do not really have to concern themselves about college funding and
can devote more time to studying or involvement in campus organizations; others, though, must worry
about paying for college themselves or supporting afamily and may therefore work.

How much time each week do Adelphi students spend on different activities? In comparison with
al other students, Adelphi students spent more time each week supporting themselves and their
families. Adelphi freshman reported working about 11-15 hours off campus for pay each week while
seniors worked between 16 and 25 hours a week off campus. Freshmen spent an additional 6-10 hours
aweek providing care for their dependents. Seniors spent ailmost 11-15 hours a week doing the same.
In both cases, Adelphi students were significantly more likely to work than students at comparable
institutions.

Probably because of the time spent earning aliving and time spent commuting, Adelphi students



devoted less time each week to ‘traditiona’ college activities. Both freshmen and seniors allotted less
time to participating in co-curricular activities and to relaxing and socializing, but also dedicated fewer
hours to preparing for classes. In fact, seniors spent a significantly smaller amount of time each week
preparing for class than did seniors at either the peer schools or nationally.

Table6—\Wekly Adivities Mean Soores

Addphi Addphi Pears Netiondl
Fehman Snia Fehman Snia Fehmn Saia
1=5ar fena hoursper wesk, 2=6-10hours
3=11-15haurs 4=16-0hours 5=21-5 hours
6=26-Dhaurs 7=noretren 0 hours

Pepaingfa des 2% 28 338 33 340 34
Workingfar pay oncampus 10 134 143 16l 14 1€t
Workingfor pey df carpus 286 45 211 33 20 316
Patidpetinginco-auricdar adivities 17 134 15 168 13 17
Rdadingand sddizing 33 251 343 2% 324 28
Roidng carefar dependatslivingwithyou 181 29 133 191 14 203

*Sgrificant a the.001led.

Personal Development—One of the explicit goals of Adelphi, and other institutions, isthe
development of citizens who are well-rounded and contribute to their community.

The responses at Adelphi followed a definite pattern: seniors believed that an Adelphi education
contributed more to their community involvement and becoming a well-rounded person than seniors at
comparable schools. Freshmen, on the other hand, said that Adelphi placed less emphasis on these
goals than did freshmen at other schools. None of the differences were significant, however.

Interestingly, the difference between the responses of seniors and freshmen at Adelphi was
always larger than (and in many cases, more than double) that at the comparable institutions. In fact,
when students at comparison institutions were asked about the emphasis placed on being honest and
truthful, the difference in the responses of freshmen and seniors was .02. At Adelphi, the difference
was .24.



Table 7—Parsond Devdopmant, Mean Soares

Addphi Addphi Pegr's Netiond
Fehman Snia Fehman Snia Fehman Sxia
1=re, 2=accadardlly, 3=dften, 4very diten

Tuaed o taught ather dudants 164 163 167 184 163 188
Patidpeted in acommunity-bessd prget sspart o 12 163 13 15 1% 158
aregdar curse
1=norg 2=lessthen’5, 3= 51010,
4=11t020, 5= norethean 20
Nuber of bodksreed anyour oan 204 223 1% 22: 20: 221
I=vaylittle 2=somg 3=quiteahit, &~vay much
Warking efedivdy with athers 266 300 275 303 28 312
Vdingindetians 1% 160 1% 164 165 172
Learning efedtivdy anyour oan 274 314 28 307 29 312
Undargandng yoursdf 263 300 27 2% 287 303
Bang honest and truthful 257 281 263 265 277 278
Gontributing tothewdfaredt your community 198 234 208 228 221 24

Attitudes about the Institution—How much do students enjoy their overall experiences at their
institutions? If they had to make the choice again, would they choose the same institution or
someplace new?

Compared to their peers nationally, alarger proportion of Adelphi students reported that they
would not choose Adelphi again if given the choice, but it is difficult to determine why this was so.
Both freshmen and seniors rated their experience at Adelphi as‘good’ on average; their ratings were
about the same as comparabl e institutions, but lower than those at national institutions (although none
of the differences was significant). For whatever reason, Adelphi students did not feel that their overall
educational experience was as satisfying as their counterparts did.

It is not clear why the students rated the school so low compared to the other two groups.
Generally, students gave similar ratings to Adelphi as did students at peer institutions on the ability to
acquire abroad education and to acquire job-related knowledge. Students reported that Adelphi also
placed adlightly greater emphasis on helping students cope with non-academic responsibilities than
students at comparable institutions.

One difference did emerge, however: both seniors and freshmen believed that Adelphi placed
less emphasis on providing the support needed to thrive socially in comparison with peer schools. As
stated above, Adelphi students spent less time each week socializing and relaxing than their peers.



Table8—Attitudes abaut the I ndtitution, Meen Soares

Addphi Addphi Pears Netiondl
Fehmn Snia Fehmn Snia Fehmn Smia
I=vaylitile 2=some, 3=quitealit, 4~vary much

Aayiredabroed generd educdion 306 331 3033 35 31 3A
Aauiringjdba wark-rdated knonledgeand ills 240 304 243 298 247 300
Sperding sgnificant anountsd timesudyingad

anacadaricwak 287 3 307 306 314 312
Froviding thesuppart you nead to hd p you suooed o o o8 268 209 o
Hdping you agpewith non-ecadaic reponsihlities 207 180 19 176 20 187
Rroidng thesuppart you ned tothrivesoadly 221 18 224 198 23 21

I=unhdpil, incod derate rigdto
7=hdpfd, condderate, fair

Rdaiodhipswith adrinidrativepasond addficess 423 431 432 411 453 430
1=poar, 2=fair, 3=good, 4=excdlert

Howvwaudyouevdugteyar entireeducationd

eqaienced thisinditution? 304 3B 304 308 317 321
1=definitely no, 2=prabedy o,
3=prasely yes 4=cHinitdy yes
If you coud gat over, wolld you gptothesare
inditution you areatending now? 292 283 306 29 318 31

*Jgificart a the. 001 levd.

Intellectual Activities—What types of intellectual processes are used in college and teaching? Do
students learn mainly by rote memorization, analysis or some other method? Has education improved
students' thinking skills?

The survey asked students about five types of intellectual activities and how much of each was
involved in their class work. In comparison with students at peer universities, freshmen said they spent
more time analyzing, synthesizing, making judgments or evaluation, and applying theories to new
situations and less time memorizing facts. Seniors reported more time on memorization and evaluation
and dlightly less time on synthesizing, analyzing, and applying theories.

Despite the greater number of papers Adelphi freshmen had to write, they believed that their
education has contributed less to their ability to write clearly than other freshmen. Notably, though, the
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only significant difference was that Adelphi freshmen said that Adelphi contributed less to their ability
to analyze quantitative problems than did freshmen at comparable institutions and nationally. Seniors,
on the other hand, generally rated these categories similarly to their counterparts in both groups.

Table9—-ntdlectud Adtitivies Mean Soares

Addphi Addphi Pears Netional
Fehman Snia Fehman Snia Fehmn Ssia
I=vaylittle 2=somg 3=quiteahit, &~vay mch

Menoizingfadsar idessframyour corssssoyau

canrgoet theminthesarefam 213 264 28 28 28l 251
Ardyzingthebedcdamaisd ideaar theary 2H 33 28 306 2% 310
Sntheszingand agenizingidessandinfarmetion

intonew, Mrecnpeinepraaios 26 27 2% 214 261 28
Meking jucgmants oot thevdved infametion ar 263 o® 248 261 253 >

agurets
Aplyingtheiesar anagistopredicd prens 5 g 20/ 207 o™ 30

a innewdtugions
Witing dearly end dfetively 271 30 28 3@ 28 3m
FSosking dealy and effedtivlly 253 28 2R 29 260 298
Thinking aiticaly and andytically 297 328 298 3% 3B K
Andyzing qantitativeprdders 225 28 260 287 262 290

*Jorificat & the.00L led.

Other Educational Experiences—In addition to coursework, students have the opportunity to
further their educational experience through other academic endeavors. Some students choose to study
abroad while others decide to stay at home and perform an internship or community service. Finaly,
some students elect an independent study or athesis on atopic that interests them.

Again, there seemed to be a marked difference in the activities of freshmen and seniors at
Adelphi. In comparison to their peers at other universities, Adelphi freshmen were at least aslikely to
engage in educational experiences outside of coursework. Meanwhile, seniors were substantially less
likely to have these experiences than their peers, with one exception. Adelphi seniors were slightly
more likely than seniors at comparable universities to have undertaken or to plan to undertake a
culminating senior experience such as a comprehensive exam or athesis.
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Table 10—Other Educationd Bxperiances

Addphi Addphi Pears Netiondl
Fehmen  Smia Fehmen Smia Fehmn Smia
Rercartageyes

Padioum intendhip, ar dinicd assgmat B BI% 8l1% 724% B3 1735%

Gonmunity ssnvicea vduntes wark 64% 4850 6400 57.8% 806 63

Intedsapinery coursenark BN A% 03 5.8% BL% DN

Fodgnlanguege corsenark 314% 206% Bl% 3% NN 2%

Sudy arced 06006 74% BP% 1B X% 0%

Independant sudy ar Af-desgned ngar 2% 19 141% 21.8% 5% D%
Quminding siar equaience (comprehensveexan

o thesg 6% P 030 2% 0006 B

ANALYSISWITHIN ADELPHI

Breakdown by school. Information from the NSSE report can be analyzed by school by matching
respondents with information from Adelphi’ s administrative database. This alows a more detailed
examination of how the responses of students from different schools varied. However, looking at the
results by school further diminishes an already small sample size and should be read cautiously. For
example, only 11 IAPS students and 13 General Studies students filled out the survey. Generalizations
based on the on the results of these schools are likely to be unreliable.

Table 11 lists the respondents’ schools by their class level. About twice as many freshmen in the
College of Arts & Sciences filled out the survey as did seniors. Only freshmen made up the General
Studies students. Seniors accounted for the vast magjority of Business, Nursing, Social Work, and
ABLE respondents. Responses for Education and IAPS were evenly represented across class level.

Table 11—Addphi Respondents Sthod by Class

Freshmen Smias Taa
Honors 1 17 28
Arts& Sdencess 49 20
Busnes 7 12
Nursng 3 2
Sodd Work 1 15 16
IAPS 5 4 9
Gengd Sudies 13 0 13
ABLE 6 3 39
Education 13 9 2
Tata 108 139 247
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An examination of the responses by schools reveals several interesting trends (see Table 12).
Again, though, these findings should be interpreted cautioudly, given the small sample sizeinvolved.
Nursing and IAPS students exhibited the greatest dissatisfaction with their Adelphi experiences. Fifty-
six percent of Nursing and IAPS students said they definitely or probably would not return to Adelphi
if they could make the choice again. Also, 9% of Nursing students and 11% of 1APS students rated
their educational experience at Adelphi as ‘poor.” The problems perceived by Nursing students
stemmed largely from their relationships with faculty and administrators. Nursing students
consistently rated faculty responsiveness below the mean for al Adelphi respondents. For example,
when asked to place their relationship with faculty members on ascale from 1 to 7 with 7 representing
an available, helpful, and sympathetic relationship, the mean placement for Nursing students was 4.22.
None of the other schools had a mean lower than 5. Also, Nursing students did not feel that Adelphi
provided them the support they needed to succeed academically or to cope with their non-academic
problems. One large source of frustration for the |APS students, on the other hand, seemed to arise out
of their relationship with the administration. | APS students reported by far the worst relationship with
administrative personnel of students from any Adelphi school. The rating of |APS students was 1.6
points below the mean of al Adelphi students.

General Studies students reported having the largest average workload of the Adelphi schools.
They had a higher average number of assigned textbooks and had to write more papers under 20 pages
than students from other schools. This bigger workload did not translate into more time studying,
however. General Studies students were below the mean of al Adelphi studentsin the time spent
preparing for class, but above the mean in the time spent socializing and relaxing.

Even though Honors students had the second highest workload after General Studies students,
they evaluated their educational experience at Adelphi more favorably than the average student. The
examinations taken by Honors students were more apt to include essays and open-ended questions
than those in other Adelphi programs. Honors students also had a much higher number of assigned
course readings and papers of less than 20 pages than the average Adelphi student. Unlike the General
Studies students whose higher workload did not translate into more time studying, Honors students
spent by far the most time studying. Although they worked less off-campus than the average student,
Honors students worked more on-campus for pay each week.

Despite their more onerous workload, 90% of Honors students rated their experience at Adelphi
as‘good’ or ‘excellent.” Part of the contentment of the Honors students seems to stem from their
relationship with faculty members. The average rating of faculty availability and helpfulness by
Honors students was 6.09, two-thirds of a point higher than the Adelphi mean. They were also more
likely to interact with faculty members outside of class.

Finaly, ABLE students were the most satisfied with their experience overall. Ninety percent said
that they would probably or definitely return to Adelphi if they had to choose again. Further, 97%
rated their experiences at Adelphi as‘good’ or ‘excellent.’
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Table 12—Addphi Responses by Schod, Sdected Results

Arts& Socid Generd
Sdences Bus  Educ. Honors IAPS Nurdsng Wok ABLE Sudies

1=very little, 2=s0me, 3=quitea hit, 4=very much

Acouired abroad generd education 304 28 309 339 3% 303 338 338 367
Acquiring job or work-rd ated knoMedge

and skills 257 258 300 264 28 325 313 262 242
Spending Sgnificant amounts of time

studying and on academic work 290 289 300 318 28 316 319 272 300
Providing the support you nesd tohd p you

sucoed 291 306 291 307 25 200 263 264 300
Hd ping you copewith non-academic

reponghilities 209 195 200 193 211 15 18 171 233
Providing the suppart you need to thrive

soddly 227 216 223 211 22 162 18 16 217
Writing dearly and effectivey 274 274 245 329 32 260 313 313 333
Specking dearly and effectively 256 263 250 318 28 266 294 274 308
Thinking critically and andyticdly 297 300 28 350 333 316 3 315 375
Andlyzing quantitative problems 23 279 218 264 267 275 28 260 250

1=unhdlpful, inconsiderate, rigid to 7=hd pful, consderate, fair

Rdaionshipswith ather sudents 512 49 545 550 478 541 513 564 425
R aionshipswith faculty mambers 541 511 527 607 48 42 50/ 592 525
Rd ati onshipswith adminidrative personnd

and offices 42 48 423 414 267/ 381 407 515 383

1=none, 2=lessthan 5, 3= 5t0 10, 4=11t0 20, 5= norethan 20

Number of assigned textbooks books, or

packs of coursereadings 333 316 382 404 333 306 306 27 442
Number of written pgpers of 20 pagesor

more 148 142 164 164 200 15 125 192 108
Number of written pepers of fever than 20

pages 3.26 284 391 421 35% 274 275 274 467

1=nodly muitiple choice to 7=mostly essay or open-ended problenrs
Nature of examinationstaken thisyear 4.83 418 48 569 375 178 407 451 5.18

1=5or fener hours per week, 2=6-10 hours, 3=11-15 hours, 4=16-20 hours,
5=21-25 hours 6=26-30 hours, 7=norethan 30 hours

Preparing for dass 286 263 29 411 267 306 244 241 283
Working for pay on campus 163 137 115 211 129 117 123 100 191
Working for pay off campus 306 347 305 28 32 490 533 55 273
Partidpating in co-curricular adtivities 169 184 218 14 125 107/ 157 109 142
Rdaxing and soddizing 319 300 309 28 28 232 173 239 39
Providing carefor dependentsliving with

you 179 200 248 139 18 290 28 48 125

1=poor, 2=fair, 3=good, 4=excdlent
How would you evd uate your entire
educationd expeaienced thisinditution? 29% 321 306 329 278 263 313 333 300

1=ddfinitely no, 2=probably no, 3=prabably yes 4=definitely yes
If you could gtart over, would you gotothe
sameinditution you are atending now? 269 268 327 314 24 244 300 342 292
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Attending Adelphi again—Logit analysis. One important finding is that compared to students at
other universities, Adelphi students were more likely to indicate an unsatisfying college experience
and felt that, if they could make the decision again, they would not enroll at Adelphi. Thirty percent of
the respondents (27% of freshmen and 32% of seniors) said that they would definitely or probably not
choose Adelphi again, about 8% more than respondents at the comparison schools and 11% more than
national respondents. Can we determine why Adelphi students are less likely than their counterparts to
reenroll at Adelphi if given the choice of school again?

One way to answer this question isto perform alogit regression. Linear regression can be
performed when a dependent variable is continuous (i.e., they may take on awide variety of values). If
the dependent variable is constrained to only a couple of values, linear regression is no longer
appropriate. When the dependent variable can be classified as dichotomous, logit regression is
appropriate. Logit analysis calculates the log-odds probability that an event will occur. To convert the
log-odds probabilities into probabilities that are easier to understand, we simply take the antilog of the
probability.

Answers to the question “Would you go to the same institution you are now attending” have
been converted into a dichotomous variable. If the respondent said that he/she “ probably would not” or
“definitely would not” return, the variable has been coded as 0. A response of “probably” or
“definitely would” return has been coded 1.

Severa factors may influence a respondent’ s answer. Questions from the survey and
characteristics from the Adelphi database were included in the analysis to determine what influences
whether a student would re-select Adelphi. One important group of factorsis the academic workload
of students. Students who have a heavy academic workload may feel overwhelmed by an institution
and wish they had gone someplace else. Second, students who spend most of their time working for
pay off-campus might feel less satisfied with the college experience. Also, relationships with other
students, faculty, and administrators may exert some influence.

A few variables are significantly related to the likelihood of choosing Adelphi, if the students
had to choose again. The strongest effects are shown in two of the relationship variables. Students who
feel that other students are more open and friendly are more likely to choose Adelphi again, as are
students who view the faculty as friendly and supportive. Both are significant at above the .01 level.
The number of hours worked off-campus for pay during the week is highly significant, but also
negative. That is, the more students work off-campus, the less likely they would be to choose Adel phi
again. It appears then that the more time students devote to making aliving, the less happy they are
with their choice of Adelphi. (Results are presented in Table 13.)

An example of the strength of the variables asking about a student’ s relationship with other
students and with faculty members appears in Graph 1. The graph shows the probability that an
average student (a student with the mean value on all variables except one) would choose Adel phi
again. In thetop half of Graph 1, the student’ s relationship with other studentsis presented. If the
student reported that feeling alienated from other students, he/she had only a 25% chance of choosing
Adelphi again. As relationships with other students become more friendly and supportive, the
probability of opting for Adelphi again increases until, at the highest level, the chance of choosing
Adelphi again was 92%. Similar results are found for the relationship with the faculty. One way to
influence the decision to choose Adelphi again would be to improve relationships between students
and between students and the faculty.
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Table 13— ogt Edimatesof Dedsanto Choose Addphi Agan

Cfidet (B)  SadadEra B0(E)

Qogtat -366 13 006
Numbe of assgned tedbodks

bodks a pedksdf aorsereedings 02% 0214 1228
Nurrbe o witten peparsdf 20 peges

a nmoe 0297 022 1346
Nurrbe o written peparsd fener

then 20 peges 015 0197 08
Reaingfa das 00® 0120 100
Warkingfar pay df carpue -01M * 0086 0846
Patidpetingin coauriada adivities 028 01 0730
Rdadingandsoadizing -0074 0117 0928
Rovdng caefar dgpadatsliving

withyou 0033 000 0938
Reaiondhipwith aher sudats 0540 ** 0133 1716
Reaiandhipwith facuty marbas 0517 ** 0164 1677
Reaiondhipwith edinigrative

parsomd and dffices 0046 0144 1048
Snia 032 0437 0676

Nunbe o cases 218

e 56.10+**

LoHikdihoodraio -074

-2*Laylikdihaodratio 19948
*Jgnificat & the.(bled.
*Joificat & the.Olled.

A logit regression was also run controlling for different ethnic groups. Overall, whites,
Hispanics, and Blacks reported similar probabilities of returning to Adelphi if they had the choice
again. However, whites were the most likely and Blacks the least likely to return. Asians were by far
the least likely to choose Adelphi again if given the option. Because of the small numbers of Asians
and Blacksin the survey, though, the results should be read with caution.
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Graph 1—The Probability of Choosing Adelphi Again
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CONCLUSIONS

Several conclusions can be drawn from the NSSE results.

First, Adelphi students, especially seniors, seem to be behind their peers technologically.
Students consistently reported a lower level of e-mail usage for class and to communicate with
professors or other students.

A second conclusion isthat there is alarge difference in the perceptions of seniors and freshmen
at Adelphi interms of their academic experiences. Compared to students at other schools, Adelphi
freshmen tended to have a larger workload; seniors at Adelphi, on the other hand, had a lighter
workload than their peers. Similarly, freshmen at Adelphi believed that their courses involved more
synthesis and analysis than their peers and less rote memorization; while seniors’ perceptions of the
amount of synthesis and analysis was equal to their peers, they also felt they spent more time on
memori zation.

Third, compared to students at other universities, Adelphi students spent much more time during
the week working off-campus and taking care of their families. This trend was not confined to seniors;
freshmen at Adelphi also worked for pay significantly more than students at other schools. So, in
conformity with the results of other national surveys such as the CIRP (which surveys entering
freshmen), Adelphi isa*“blue-collar” university, aimed at first-generation college goers or full-time
workers who want to earn a college degree.

Finally, it is very important to retain students. If the assumption is made that students who would
not choose Adelphi again, if they had the choice are also more willing to transfer or drop out, then the
logit results point to a couple of areas that can be improved to influence the decision of studentsto stay
at Adelphi. Two factorsin particular stand out. First, the more positive a student’ s relationship with
other students, the more likely he/she will be satisfied with Adelphi. One way Adelphi may be able to
improve the relationships between students is to foster a more social environment. As discussed above,
Adelphi students believed that their school placed less emphasis on offering students the support they
need to thrive socially than did students from other schools.

Second, the more students feel the faculty is available and sympathetic, the more likely they are
to value their Adelphi experience. While, overall, Adelphi students believe they have a pretty good
relationship with faculty members, differences between the schools are large. By encouraging
professors to be even more available to students, the administration may be able to increase the
retention rate of Adelphi students.
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